Extended School Year

Frequently Asked Questions
What is ESY?
Extended School Year (ESY) services are special education and related services that are provided to students
with disabilities beyond the 180-day school year. The Individuals with Disabilities Education Act (IDEA), the
federal special education law, states that school districts, intermediate units, and charter schools must provide
ESY services if a student needs these services to receive a free appropriate public education (FAPE). In some
cases, interruptions in the school schedule, such as summer break, may result in some students with
disabilities losing basic skill level and taking a much longer time to regain those skills than their peers without
disabilities once school is back in session. ESY services are provided during breaks in the educational schedule
to prevent this loss.

What is not ESY?
ESY services are not day care or respite services. ESY services are not a summer recreation program or other
programs or services that are not required to ensure the provision of FAPE to a student – even if they provide
some educational benefit.

How Is ESY Eligibility Determined?
Every student who is eligible for special education has an IEP that describes the programs and services
necessary for the student to receive FAPE. One of the issues discussed and decided upon at the IEP team
meeting is whether or not the student requires ESY services as part of the student’s special education
program. ESY must be considered each year for every student with a disability.
In addition, the Pennsylvania Department of Education offers guidance regarding students with severe
disabilities, such as autism/ pervasive developmental disorder, serious emotional disturbance, severe
intellectual disabilities, degenerative impairments with mental involvement, and severe multiple disabilities.
Students in this group, known as the Armstrong Target Group, must have an IEP team review of ESY eligibility
no later than February 28 of each school year, with a Notice of Recommended Educational Placement (NOREP)
issued no later than March 31 of each school year. Students whose disabilities are not in the target group will
not be held to the same timelines; however, determinations must be made in a timely manner.

Factors to Guide IEP Team Determination of ESY Eligibility
The IEP team makes its decision about providing ESY services by examining data that have been collected
throughout the school year, including before and after scheduled breaks in the school year. The team also
reviews input provided by teachers, parents, or other members of the IEP team. Reliable sources of
information could include:
• Progress toward goals on consecutive IEPs
• Progress reports maintained by educators, therapists, and others having direct contact with the student
before and after interruptions in education
• Reports by parents of negative changes in adaptive behaviors or in other skill areas
• Medical or other agency reports indicating degenerative-type difficulties that become exacerbated
during breaks in educational services
• Observations and opinions by educators, parents, and others
• Results of tests including criterion-referenced tests, curriculum-based assessments, ecological life skills
assessments, and other equivalent measures.
• Progress Monitoring data collected by teachers
There are seven factors that the IEP team must consider to determine if a student is eligible for ESY services.
However, no one factor by itself can be used to determine eligibility for ESY services.
The seven factors for consideration are:
1. Regression - whether the student reverts to a lower level of functioning as evidenced by a
measurable decrease in skills or behaviors that occur as a result of interruption in educational
programming
2. Recoupment - whether the student has the capacity to recover the skills or behavior patterns in
which regression occurred to a level demonstrated prior to the interruption of educational
programming
3. Regression/Recoupment - whether the student’s difficulties with regression and recoupment make it
unlikely that the student will maintain the skills and behaviors relevant to the IEP goals
4. Mastery - the extent to which the student has mastered and consolidated an important skill or
behavior at the point when educational programming would be interrupted
5. Self-sufficiency and independence - the extent to which a skill or behavior is particularly crucial for
the student to meet the IEP goals of self-sufficiency and independence from caretakers
6. Successive interruptions - the extent to which successive interruptions in educational programming
result in a student’s withdrawal from the learning process
7. Severity of disability - whether the student’s disability is severe, such as autism/pervasive
developmental disorder, serious emotional disturbance, severe intellectual disabilities, degenerative
impairments with mental involvement and severe multiple disabilities

